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\ (
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o Dornyei & Otto( 1998)
( Process model of 1.2 motivation)
o Csizér & Dornyei( 2005)
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1)
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~ ~

( Clément

1980; Csizér & Dornyei 2005) .

75



27 2013 1
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( Csizér
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o 30 Cronbach alpha
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6
o 5 o
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F(2 314) =8.

74 p<.001.
R ( “
; 7?)
F(2 313) =8.71 p<.001

o

o

o

F(2 314) =13.76 p<.001.

F(4 308) =6.49 p<.001.
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: r=. <.
1 ( 51 p<.001)
(r=.41 p=<.001) N

o Csizér & Dornyei ( 2005) o
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p=<.001) o
o (r=.34 p=<.001)
(r=.32 p=.001) o
1
Motivational scales 1 2 3 4 5 6 7 8
1. -
2. .36 -
3. 51|41 -
4. L3077 | 507 | 267 -
5. L2670 L2370 | 237 | L34 |~
6. L2477 237 | 257 | 337 | .32 -
7. 217|337 .06 | 417 | 287 | .19 -
.03 .08 .09 10 {267 .09 .10 -
Means 4.83 | 6.00 | 4.70 | 5.56 | 5.16 | 4.32 | 5.72 | 85.49
SD 1.32 .92 1.33 | 1.14 89 .69 1.53 | 9.06
** Correlation is significant at the 0. 01 level (2 — tailed) .
o 6
0 2
2
Coefficients Elementary Intermediate Advanced
Beta 't Beta 't Beta 't
1. .13 1.67 -.03 -.26 .28 2.18°
2. .25 2.69™* .17 1.56 .29 1.94
3. .27 3.04™ .42 3.62° -.21 -1.49
4. -.28 -3.07™ | -.20 -1.73 -.05 -.33
5. .06 .75 .02 .16 .05 .42
6. .08 .92 .19 1.70 .24 1.59
R? .30 .27 .28
F 10. 50 5.08 4,18
T p<.001 Pp<.01 ‘p<.05
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Your ID number:

Following are a number of statements. Check or circle the alternative below the statement which best indicates
your information and feeling in that statement. Please give your immediate but very careful response. The informa—
tion you give is highly confidential and has absolutely no bearing on your course grade.

I. General Information

. Give your age in years:

1
2. Indicate your sex:
3

M, __F.
. Check your ethnic background:
Caucasian; ____ African-American; _____ Hispanic; ____ Chinese American;
__ Asian-American;, Asian ( specify your nationality) ;
Other ( specify) .
4. Is any of your ancestors or family relatives Chinese? ___ Yes; ___ No.
. Your first language is: ; Are you somewhat bilingual with Chinese
as one of the languages? __ Yes; ___ No.

6. What is your parents’ native language? .

Mother Father.
7. Level at the university: ____ Fr, __ So; ___ Jr; ____ Sr; ____ Gr; Other.
8. The Chinese language course you are currently enrolled:
Istyear; __ 2nd year; _____ 3rd year.
9. Your major: ; Your Minor:

10. Number of years of Chinese language study in secondary and/or high school:

0y 12y 3
11 . Number of years of Chinese language study in community Chinese schools:
0; 1; 2; 3.

Scale: 1. Strongly disagree; 2. Moderately disagree; 3. Slightly disagree; 4. Neutral ( no opinion); 5.
Slightly agree; 6. Moderately agree; 7. Strongly agree.
After this course [ will -
12. continue to learn Chinese in the future.
Strongly disagree 1 2 3 4 5 6 7 Strongly agree
13. take more courses related to Chinese language and culture.
Strongly disagree 1 2 3 4 5 6 7 Strongly agree
II. Motivation Information
I am taking Chinese
1. because I want to use Chinese when I travel to a Chinese-Speaking country.
Strongly disagree 1 2 3 4 5 6 7 Strongly agree®

2. because I think that it will someday be useful in getting me a good job.

@® 2-18.24-30 o
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. because I feel Chinese is an important language in the world.
. so that I will be able to meet and converse with more Chinese people.

. because I want to visit to a country where Chinese language is spoken.

3
4
5
6. because I feel that my friends support me in learning Chinese.
7. because people around me think it is good to learn Chinese.
8. because my parents or relatives encourage me to learn Chinese.
9. because I think that I will need the language for my future career.
10. So that I will be able to better understand and appreciate Chinese culture.
11. because I like to see Chinese films.
12. because I like Chinese pop music and songs.
13. because I like to understand Chinese TV programs.
I like my Chinese class because -+
14. Learning Chinese is challenging and it has provided me with mental exercise.
15. it is fun to learn Chinese.
16. I appreciate opportunities to speak Chinese with my classmates.
17. I enjoy communicative activities in class.
18. I like grammar explanation/exercises offered in the curriculum.
When I learn the Chinese language I expect **
19. I will think about the words and ideas that I have learned in my Chinese class.
Never 1 2 3 4 5 All the time
20. I will be active and interactive in my Chinese class participation.
Rarely participate 1 2 3 4 5 Always participate
21. I will try to use Chinese outside the Chinese class with my classmates and friends.
Never 1 2 3 4 5 All the time
22. 1 will not give up on my course assignments before I complete them.
Strongly disagree 1 2 3 4 5 Strongly agree
23. I will make good efforts to improve my Chinese language skills.
Strongly disagree 1 2 3 4 5 Strongly agree
I am confident that -
24. 1 can communicate in Chinese in my class.
25. I can write Chinese characters clearly and neatly.
26. 1 can use a variety of reading strategies when reading Chinese materials.
27. 1 can speak Chinese with good tones and pronunciations.
28. I can master vocabulary and grammar as taught in my Chinese class.
29. 1 would not feel anxious to converse in Chinese.

30. I can comprehend difficult reading materials presented in the course.

A Study of Chinese Language Learning Attitudes and Motivation
Wen Xiaohong

Abstract This study examines the relationship between Chinese language learning motiva—
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tion and learner variables at the university level in the U. S. Students at three proficiency levels
with multiple ethnic backgrounds participated in the study. The results demonstrated that instru—
mentality and positive learning experience were significant predictors for intended future Chinese
studies for elementary and intermediate learners and self-confidence was the significant predictor
for advanced learners. Furthermore of all ethnic groups the non-Asian group demonstrated the
most positive learning experience derived from class activities and the strongest intention to contin—
ue Chinese studies. As proficiency level increased intended efforts and selfwegulatory strategies
were more pervasively endorsed.

Key words Chinese language learning motivation second language acquisition ethnic

background proficiency level
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